5D+™ Teacher Evaluation Rubric

Dimensions of the 5D+ Teacher Evaluation Rubric

The 5D+ Teacher Evaluation Rubric is based on the 5 Dimensions

of Teaching and Learning (5D) instructional framework, which is
derived from an extensive study of research on the core elements
that constitute quality instruction. These core elements have been
incorporated into the 5D framework and 5D+ rubric as five dimensions ~
Purpose, Student Engagement, Curriculum & Pedagogy, Assessment
for Student Learning, and Classroom Environment & Culture ~ which
are divided into 13 subdimensions. The 5D+ rubric also includes
Professional Collaboration and Communication, which is based on
activities and relationships that teachers engage in outside of classroom
instruction.

Organization of the 5D+ Teacher Evaluation Rubric

The 5D+ rubric is composed of 37 indicators of teacher performance,
each appearing on a separate page of the rubric. In the example
below: the dimension is Purpose, the subdimension is Standards,
and the indicator is Connection to Standards, Broader Purpose and
Transferable Skill. The pages are color-coded by dimension.
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We know that building the capacity of teachers will lead to better instruction and
teaching looks like is at the heart of the Center for Educational Leadership’s 5D

1

greater learning for all students. Helping educators understand what good
+ Teacher Evaluation Rubric — a growth-oriented tool for improving instruction.

Performance Levels

Performance levels within each indicator are used to delineate
teaching practice, from unsatisfactory to basic, proficient and
distinguished. The sophistication of teaching practice and the role of
students increase across the levels of performance. The language
describing each performance level has been carefully examined by a
psychometrician to assure clarity, to avoid the risk of a teacher being
rated more than once for similar teaching behavior, and to ensure

that each indicator evaluates only one aspect of teaching practice. A
careful analysis of instructional practice leads to the determination of a
teacher’s performance level on each indicator.

Possible Observables

Possible Observables are examples of teacher or student behavior and
are included to help teachers and principals understand the distinctions
between performance levels. They are included for illustrative
purposes only and are not intended to be used as a checklist during an
observation or to determine the evaluative score.

Resources and Support

This 5D+ Teacher Evaluation Rubric is available as a pdf on the
University of Washington Center for Educational Leadership website

at www.k-12leadership.org/teacher-eval. You will also find associated
resource materials and a description of the services CEL can provide to
support your implementation.
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Purpose

Standards: Connection to previous and future lessons

Unsatisfactory

Basic

5D+™ Teacher Evaluation Rubric

Proficient

Distinguished

The lesson is rarely or never linked to
previous and future lessons.

The lesson is clearly linked to previous
and future lessons.

The lesson is clearly linked to previous
and future lessons. Lessons build on
each other in a logical progression.

The lesson is clearly linked to previous
and future lessons. Lessons build on
each other in ways that enhance
student learning. Students understand
how the lesson relates to previous
lesson.

Possible Teacher Observables:

After a writing lesson on interesting words,
teacher has students work on a spelling
worksheet on adding -ing to words.
Possible Student Observable:

Studerits complete a worksheet,

Possible Teacher Observables:

After a writing lesson on interesting words,
teacher has students work on the spelling of
interesting words but does not tell them
when or how they will be using the words.

Possible Student Observable:
Students complete a worksheet.

Possible Teacher Observables:

Before a lesson on interesting words,
teacher reminds students what they studied
previously. Students work on adding
interesting words to their writing. After the
lesson, teacher tells students how they will
be using interesting words the next day.

Possible Student Observable:

Students add interesting words to the
spelling notebook they keep on an ongoing
basis.

Possible Teacher Observables:

Before a lesson on interesting words,
teacher reviews the learning targets of the
lesson, showing students what they studied
previously and how the lesson on interesting
words fits into their unit of study on revision.
Students work on adding interesting words
to their writing. After the lesson teacher
reviews how today’s learning will be used in
future lessons.

Possible Student Observable:

Students go back to a prior piece of writing
and revise to incorporate interesting words.

COPYRIGHT ©2012 UNIVERSITY OF WASHINGTON, CENTER FOR EDUCATIONAL LEADERSHIP.

Version 2

P2



€d

“dIHSY¥IAVIT 1YNOILYINA

Z UOISIBA

3 404 ¥ILNID "NOLDNIHSYM J0 ALISHIAINA ZT0Z@ LHDINAJOD

‘suonouny abenbue|

oyoeds o) (s)uod Bulyoes] ale a84 L
‘gjuspnys 773 Jo sjaaa| Aousioyoid abenbuey
sy} 1UNoooe ojul exe) (s)iuiod Buiyoes) syl
“JUBIOYOI O} UOHIPPE Ul

:s9|qRAISSqQ Jayora L a[qISsod

‘1819601 yiom 0} Aljige sjuopnls
ssaippe (s)iulod Bulyoeal JUSJU0D Byl UM
s|iMs pue ‘seouaiadxe ‘Bulpueisiapn Joud

Sjuaprys ssaippe (s)iutod Buiyoes) sy L
:oisRg 0) UoHippe U]
1sajqrAIasSqQ 19Ydea] 3|qISsod

JuB1u00 8y} o aBpsmouy Joud
sjuepn)s ssaippe (s)iuiod Buiyoest ayL

s9jqeAIasqQ JAYsea L 9jqISsad

[ENURW S 84]080)
e woyy pardoo ale (shutod Buyneal oyl

1HOIRAISSA() SBUDRD] AIGISSO

‘SjuspMs [BNPIAIPUI pue
syuepnys Jo sdnosb toj — ebenbuel pue
ainyno ‘seousuadxe ey ‘punoibioeq
ojwepeoe — spasu Bujuies| syl

uo (s)utod Buyoes) ey} seseq Jayoes|

"sjuapn}s
Jo sdno.b ewos Joj — sbenbue| pue
ainyno ‘seoustiadxs ey ‘puncibioeq
Jlwapese — spaau buiules| sy}

uo (s)julod Buiyoes) sy} saseq Jayoes ]

-eBenbue| pue a1nyno ‘saoualiadxs
aJi ‘puncibyoeq diuapeoe — spasu
Buiuies| ,sjuapnys Jo sioadse pajl]
uo (s)utod Buiyoes) ey} seseq Jayoesl

-oBenBue| pue ainyno ‘seousliadxe
ayy] ‘punoiBoeq olspese — spasu
Buiuies) sjuspnys uo (s)ulod Bulyoes)
sU} saseq tersu Jo Ajgied Jayoes |

paysinbupsiq

juaipyoLd

aiseqd

Klojoejsijesun

speau Buiwes| sjuapnis uo paseq ale (shurod Buyyoea | ulod Buiyoes |

suqny uoljenjead Jsyoeal  +AS

asodindg

MOILEINAT 40 1231100«

NOLOMHSYAS 10 ALISEIAINR

dIHS¥3aVv31 TYNOILYDNA3 o

e



£ 1T N T
E R A P

() EDUCATIONAL LEADERSHIP

UNIVERSITY OF WASHINGTON +

COLLEGE OF EDUCATION

Purpose

Unsatisfactory

‘Learning Target: Communication of learning target(s)

Basic

5D+" Teacher Evaluation Rubric

Proficient

Distinguished

Teacher rarely or never states or
communicates with students about the
learning target(s).

Teacher states the learning target(s) at
the beginning of each lesson.

Teacher communicates the learning
target(s) through verbal and visual
strategies and checks for student
understanding of what the target(s) are.

Teacher communicates the learning
target(s) through verbal and visual
strategies, checks for student
understanding of what the target(s) are
and references the target throughout
instruction.

Possible Teacher Observables:

Teacher gives students an article about
whale migration and asks students to take
notes.

Possible Student Observable:

A student asks, “What are we leaming
today?” Teacher asks the student to get
started on the reading.

Possible Teacher Observables:

Teacher states the learning target at the
beginning of the lesson before giving out an
article about whale migration. Teacher
states, "After reading and taking notes on
your article, you will learn three ways
scientists study the migration pattern of
whales and how their method changed over
the past 10 years.”

Possible Student Observable:

A student asks, “What are we learning
taday?” Teacher repeats the learning target
for the student.

Possible Teacher Observables:
In addition to Basic:

Al the beginning of the lesson, teacher
states as well as wiites the learning target
on the board and asks students to turn to a
partner and explain the learning target in
their own words.

Possible Student Observable:

Students turn to each other before starting
the task and accurately explain the learning
target in their own words.

Possible Teacher Observables:
In addition to Proficient:

As students read the article, teacher asks,
“What are the three things we are trying to
learn by reading this article?” "Are you
finding this information?”

At the end of the lesson, leacher asks
students to share with a partner what they
were focused on learning and their evidence
from the reading.

Possible Student Observable:

A student explains to another student
three ways scientists study the migration
pattern of whales but does not talk about
how the method has changed over the
past 10 years. Another student says,
“That is part of what we were supposed to
learn. Here is what | found out about how
the method has changed over the past

10 years.”
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'SE1 Student Engagement

Intellectual Work: Quality of questioning

Unsatisfactory Basic Proficient Distinguished
Teacher rarely or never asks Teacher occasionally asks questions Teacher frequently asks questions to Teacher frequently asks questions to
questions to probe and deepen to probe and deepen students’ probe and deepen students’ probe and deepen students’
students’ understanding or uncover understanding or uncover understanding or uncover understanding or uncover
misconceptions. misconceptions. misconceptions. Teacher assists misconceptions. Teacher assists
students in clarifying their thinking with students in clarifying and assessing their
one another. thinking with one another. Students
question one another to probe for
deeper thinking.
Possible Teacher Observables: Possible Teacher Observables: Possible Teacher Observables: Possible Teacher Observables:
Teacher's questions are at the knowledge Teacher’s questions are primarily at the The majority of teacher's questions are at the | In addition to Proficient:
level;uich as, "Where did théa Civit War , knowlque :evel, and occz:sional!y a? an 'application. an‘iysisasynthesis or evah(;jation Teacher spends the beginning of a lesson
Zta.'-'t‘ r\:th't §t$\t/§s7§,ecede from the Union | application level igch "as, Desche in yo’%nr devgl SL:Eh ?s, ' ow oe?t\;]vhzg‘o;:wrre explaining the difference between low and
uring the Civil War? ?wn words \fvhat ymcon m:antG Y . or uring the ‘|rr11a stag:s 0 ed c;vy ar high level questions along with a process for
If a student answers incorrectly, teacher Wh)(fwas?L,’ancoln § speech at Gettysburg gomplarg wit Wat’r,apes\?e " unncgjgr:he students to question and respond to one
“corrects” the student and quickly moves to significant: bevo uhtlonary arifc;]r halfcsulN a:eh d another.
another knowledge question. If a student answers incorrectly, teacher e;an the outson:e o ée&twagl t,ﬁ SIS .
) provides a brief explanation of why the not won the battle at Gettysburg? Possible Student Observables:
Possible Student Observables: answer is incorrect, If a student has faulty thinking or does not In addition to Proficient:
One student raises her hand and responds to i provide enough evidence for their response,
leacher's question with a one-word answer. | Possible Student Observable: teacher asks the entire class to discuss B e e

“I do not agree with your analysis of the

Another student answers teacher's next One studenthstates, “Oh thgt rpakes se?se, :getgslr table groups and come up with other situation because ..." Another student

guestion with another one-word answer. I now see why that answer is incorrect. : responds, “That could be correct, but...”
Possible Student Observable: One student says to another, I used to think
At the end of a discussion in response to this way, but you brought up some good

open-ended questions, students write down | Points, so now | think...”
how their thinking has changed as a result
of the discussion.

COPYRIGHT ©2012 UNIVERSITY OF WASHINGTON, CENTER FOR EDUCATIONAL LEADERSHIP
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Student Engagement

Engagement Strategies: High cognitive demand

Unsatisfactory

Basic

5D+" Teacher Evaluation Rubric

Proficient

Distinguished

Teacher expectations and strategies
engage few or no students in work of
high cognitive demand.

Teacher expectations and strategies
engage some students in work of high
cognitive demand.

Teacher expectations and strategies
engage most students in work of high
cognitive demand.

Teacher expectations and strategies
engage all students in work of high
cognitive demand.

Possible Teacher Observables:
Teacher writes a problem on the board

about finding the surface area of an irregular

shape. Teacher poses questions such as,
“What is the hypotenuse?” “What is the
answer?”

Possible Student Observable:

The same two or three students call out
answers to teacher’s questions.

Possible Teacher Observables:

Teacher writes a problem an the board
about finding the surface area of an irregular
shape and asks students to work
independently to solve the problem.

Teacher pulls popsicle sticks out of a jar,
calls on five students randomly to explain
how they solved the problem, and the other
students are asked to pose questions to the
five students.

Possible Student Observable:

Students work independently to salve the
problem and respond to teacher's questions
when called upon. Some students pose
questions to their classmates.

Possible Teacher Observables:

Teacher writes a problem on the board
about finding the surface area of an irregular
shape, asks students to work independently
to solve the problem, and then asks
students to tum to a partner and explain
how they solved it.

Possible Student Observable:

Students work independently to solve the
problem and all turn to a partner to explain
how they solved it.

Possible Teacher Observables:

Teacher writes a problem on the board
about finding the surface area of an irregular
shape. Students work independently to
solve the problem.

Teacher asks students to use their “A/B”
partners. “A” partners are asked to turn to
their partner and explain how they solved
the problem. “B" partners are asked to
restate what “A” said and whether they
agree or not and why. Teacher monitors for
student participation while partners share.

Possible Student Observable:

Students work independently to solve the
problem and all tum to a partner to explain
how they solved it. Students restate their
partner’s’' reasoning, whether or not they
agree, and why.
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5D+" Teacher Evaluation Rubric

COLLEGE OF EDUCATION

Student Engagement

Engagement Strategies: Expectation, support and opportunity for participation and meaning making

Unsatisfactory

Basic

Proficient

Distinguished

Teacher rarely or never uses
engagement strategies and structures
that facilitate participation and meaning
making by all students. Few students
have the opportunity to engage in
quality talk.

Teacher uses engagement strategies
and structures that facilitate
participation and meaning making by
students. Some students have the
opportunity to engage in quality talk.

Teacher sets expectation and provides
support for a variety of engagement
strategies and structures that facilitate
participation and meaning making by
students. Most students have the
opportunity to engage in quality talk.

Teacher sets expectation and provides
support for a variety of engagement
strategies and structures that facilitate
participation and meaning making by
students. All students have the
opportunity to engage in quality talk.
Routines are often student-led.

Possible Teacher Observables:

Students are asked to write in response
to the question, “What is the moad the
author creates in the story?” and when
finished, write a response to the second
question, “How do you know?”

Teacher asks studenis to hand their
responses fo a neighbor to read.
Possible Student Observables:

Haif of the students work quietly on
the assigned task.

Half of the students are reading a
book quietly.

Possible Teacher Observables:

Teacher states, “How did this author create
the mood for the story?” and calls
on students with their hands raised.

One time during the whole group lesson
teacher asks studenis to turn and tatk

to each other for 30 seconds and then calis
on those with their hands raised.

Possible Student Observables:
There are 9 students out of 30 who respond
to all of teacher questions

When asked to turn and talk, half of the
students in the class have something to say
to each other.

Possible Teacher Observables:

Teacher states, “Think about the ways the
author created the mood for this story, write
down your ideas, and then turn to a partner
and share your thinking.” Teacher monitors
the level of conversations of students as
well as how many are talking to each other.

Teacher calls on students randomiy to share
their thinking.

Teacher states, “I noticed that most of you
were talking to each other. Please jot down
in your notebook what you could do next
time to increase the quality of talk in your
partnerships.”

Possible Student Observables:

When asked to talk, there are 6 students in
the back who just listen to the thinking of
their partner. When asked what they couid
do to improve the level of their talk, all 6
write down at least one idea.

Possible Teacher Observables:
in addition to Proficient:

Teacher listens in on student conversations
and picks students to share based on the
qualities of their conversations with each
other that teacher would like to highlight for
the entire class.

Possible Student Observables:

When asked to talk together, students
quickly get into pairs and begin to share
their thinking. One student says to another,
“That is a great idea, why don't you share
that out with the others.”

If & student was not participating, another
student asks them to share their thinking.

COPYRIGHT ©2012 UNIVERSITY OF WASHINGTON, CENTER FOR EDUCATIONAL LEADERSHIP

Version 2 1

SE5



93S

[4°

dIHSH3IAVYIT TYNOTLYDINGI YO ¥ILNAD 'NOLONIHSYM 40 ALISYIAINN ZT0ZQ LHOIHALOD

L7 1By 9ABHBQ | (B0UBDIAD JO soonald
Aoy @04U1) UO pasky, 's91eis JUspnis v

£,89UBPIAD INOA STIBUAA, ‘SHSE

1UBpN)S JOYIOUE '82UBPIAS B]ID JOU S80D
JUBPNIS B §] "S|RHOIEW 93JN0SA) WO Sajonb
e siequinu sbed Bunou BuNuIuy Aa4)

10) 5OUIPIAB BHO SIUSPMIS LoSsNoSIp BuunQ

“JND00 SUDISSNOSIP
Aufenb ey ainsue 0 195 aney Asy)
[neB B SHO0GIOU JISU} Ut 1M SIUBPNIS

183|qRAIBSHO JUIPM)S BIQISSOd

‘sEapl MoU SE {jom
se s)uswnbie 1isy) Joy souapins Buipiroid
aie Kay) Uaym o)l SPUNOS pue a3l SHOO|

i1 12UM U0 pajeald Aal LeyO oyl MaiAs)

0} sjuapnis SYSE Jayoeal ‘A1pioos asouedep
UO {[AAM JO S102J49 BU) UO UOISSNOSIP 8iojog

UBIGYOI O} UOHIPPE U

:Sa|qeAIasSqGO 8ydes] 8lqISsod

‘a4eys o)
BOUSPIAG BWOS 3ABY Aau) It Juaphis Jayioue
¥SE |jM papirodd Jou st} 1 ING 'eduapiAg o)
SE SSWRBWOS |iIM IBYORa) ‘aouapIAe

2)10 JOU S30p JUBpNIs B ) "Sjelolewl 82N0sal
wioy sajonb pue slegqunu sbed Bujou
"Bumuiy} 418y} J0j) 82USPIAS S)O SIUBPNIS
swes ay) ‘suoissnosip dnosb Buling

:9|qRAISSqQ) JUSPNIS 3iGISSod
“J5U2€ea) 0} Jou ‘Iaylo
yoes 0] Yjel 0} SJUSPNYS SPUILLIBS 181oea |

‘BuuIy) 119U} 10§ BOUBPIAS 81O
0} popuiluR) sie sjuspnis ‘AJaos esaueder
UO 1AM JO S10844@ 8} UO LOISSNISIP 2/0)9g

:59]qeAIasqQ) 18Yydea ] AlIssod

‘9oUBPIAD SPPE SSEID
3y} JeH Bujuiy) ey} Joj S0USPIAS ppe puz
asuodsal jeiul 1By 01 4oeq 05 0] padise a1e
Syuspnls ‘pouiad jemsue—uonssnb suy JaNy

:a|qeALaSqQ JUBpM G 3IQISSOd

'8oUapIAG
ay) sayddns Joyoes) ‘Bunjuiy) syl 40}
aouspirg opincid Jou op sjuapnis i

‘SJUSps Jayio uo
Bujeo aiojeq Aes sjuapnis 1eym soseludsd
pUE SIUBPNIS Lo 8|82 Jayoea | "puadsel

0] SpUBY 1B} 9SIBS SIISPMS puR SSej0
2j0UM By} 0} uoisanb i) syse tsyoes

LRar0s asaueder Uo JIMM JO S108Y9
3y} @1eMm JBYAA, UONsanb sy 0 gsuodsal
B UMOP S1M 0] SJUDPNIS $YSE JBYIeS L

:$9|qeAISS() J1aYyoeat 3|qISsod

‘38U0dSa) PIOM-BLO B IN0 JlBD JO puey JIsu}
2SIB1 SJUSPINIS 924U} 'UoNSanD B PaXSe Ji

1B|GRAIDSU() JUIPME BIHISSO
‘5210U 9YE) O} SIUSPMS

S3SE pUR UoNsaNb au) 0] asuodsal Jay/siy
U0 247199 AINUIW-HE B SAAID Jatjoea |

‘uolisenb ay) o} puodsal

0} saINUIY (] Sluspms saalb Jeyoes |

W jeM SIUSPMS UBym pleod au)

uo pasoc st 2 A19i00s assueder UO MM
10 S108118 BU} BIOM JBLAA, 'UONSBND Bu |

153JRAISSG() 1BUDPS ] 3|HISSO

‘seap| mau pue sjuswnble

nay) Hoddns o} eouapire apiAoid
SJUBPNIS "JUSIUOD BY) YIM pajeloosse
Bunjuiyy Jo shkem pue ebpajmouy
sjoajjal yjey Juspnis-oj-juspnis

“Bunuiyy

18y} Woddns o} eouspine apinosd
sjuapnIg JUBIIOD 8y} UM pajeloosse
BupjuIy} Jo shem pue abpajmouy
s]o8|i8l Y|E} Juapn]s-0-juspnis

‘Bupjuiy} 418y} Jo} 8ousplAe apiroid

10U Op SjUBpNYs INg ‘SUBPN]S Usamiaq
SIN990 JUSJIU0D UM pajeloosse

Mlel "iayoes} o} pajoalip si (e} Juspnis

“18Uoea) 0} paIoalIp SeouUsiUssS
ajejdwonut 10 sesuodsal piom-ajbuls
0] pajiw S! JO JUBJUOD 0] pajejalun
Si.JO JUBISIXSUOU S! Yje} Juspnis

paysinbuysiq

juaioyold

Jiseq

A1ojoejsijesun

%] JUBPNIS JO BOUBISANS N|BL

juswabebuz juspnls 938

NOLLTINGE 10 3TITI0D ¢

dIHS¥3AVv3IT TYNOILvDONA3 G

e g

NOLDHISYA JO ALSHIAND

alIgny uonenjeAd Jayoeal  +ds



R

Q EDUCATIONAL LEADERSHIP

URIVERSITY OF WASIINGTON

¢ COLLEGE OF EDUCATION

5D+" Teacher Evaluation Rubric

Unsatisfactory

Basic

Proficient

Distinguished

Instructional materials and tasks
rarely or never align with the purpose
of the unit and lesson.

Instructional materials and tasks align
with the purpose of the unit and lesson.

Instructional materials and tasks align
with the purpose of the unit and lesson.
Materials and tasks frequently align
with student’s level of challenge.

Instructional materials and tasks align
with the purpose of the unit and lesson.
Materials and tasks consistently align
with student’s level of challenge.

Possible Teacher Chservables:

Teacher uses materials that have a lower
reading level than grade level standard.

Possible Student Observable:
Some students finish task early. Many
students indicate boredom with the
materiais.

Possible Teacher Observables;
Teacher uses materials with a grade level
standard reading level.

Possible Student Observable:

All students are using the same materials.

Possible Teacher Observables:
tn addition to Basic:

Teacher supplements core texts and
materials with materials at higher and lower
reading leveis several times a week.

Possible Student Observable:

Several times a week students have a range
of reading and interest level materials
available to select from.

Possible Teacher Observables:
in addition to Proficient:

Teacher supplements core texts and
materials with materiais at higher and lower
reading levels in each lesson.

Possible Student Observable:

For each lesson, students have a range of
reading and interest level materials
available to select from.
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Unsatisfactory

Basic

Proficient

Distinguished

Instruction is rarely or never consistent
with pedagogical content knowledge
and does not support students in
discipline-specific habits of thinking.

Instruction is occasionally consistent
with pedagogical content knowledge
and supports students in discipline-
specific habits of thinking.

Instruction is frequently consistent with
pedagogical content knowledge and
supports students in discipline-specific
habits of thinking.

Instruction is always consistent with
pedagogical content knowledge and
supports students in discipline-specific
habits of thinking.

Possible Teacher Observables:

Teacher regularly assigns wriling prompts,
accompanied by isolated writing lessons.

Fossible Student Observables:

Students write lo the prompt They do not
consisiently incorporate tearning from
previous lessons into their writing. There is
little or no conferencing with teacher or
peers.

Studenis primarily answer questions
assigned by teacher from a science
textbook,

Possible Teacher Observables:

Teacher occasionally encourages students
to "live like a wniter” by going through one
cycle of the writing process, but instruction

primarily consists of isolated writing lessons.

Possible Student Observables:

Students engage in the writing process
through one cycle. Feedback comes
primarily from teacher.

Students analyze data during a science
assignment, but are not fully aware of how
analysis fits into the inquiry process.

Possible Teacher Observables:

Teacher frequently encourages students to

“live like a writer,” as demonstrated through

cycles of daily lessons and conferences that
embody the writing process.

Possible Student Observables:

Students engage in multiple cycies of the
writing process. Feedback comes from
teacher and from students when prompted.

With guidance and support, students
exercise their understanding of the inquiry
process by analyzing data and drawing
conclusions from observations during a lab
experiment.

Possible Teacher Observables;
In addition to Proficient:
Conferences give specific feedback to each

writer. Students conference with teacher
and each other,

Possible Student Observables:
In addition to Proficient:

Students and teacher initiate the feedback
process. Feedback is specific to the
individual writer.

Students independently exercise their
understanding of the inquiry process by
analyzing data and drawing conclusions
from observations during lab experiments.
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(;’) EDUCATIONAL LEADERSHIP.

URIVERSITY OF WASHINGTON «

COLLEGE OF EDUCATION

5D+" Teacher Evaluation Rubric

Unsatisfactory

Basic

Proficient

Distinguished

Teacher rarely or never uses strategies
that differentiate for individual learning
strengths and needs.

Teacher occasionally uses strategies
that differentiate for individual learning
strengths and needs.

Teacher frequently uses strategies that
differentiate for individual learning
strengths and needs.

Teacher consistently uses strategies
that differentiate for individual learning
strengths and needs.

Possible Teacher Observables:

Teacher explains a math pracedure and
provides a single worksheet for all students
to complete.

Possible Student Observable:

Alt students are working on the same math
worksheet.

Possible Teacher Observables:

Teacher explains a math procedure and
provides a single worksheet for all students
to compiete that includes three different
levels of math problems. Teacher has
problem-solving strategies posted on the
wall.

Possible Student Observable:

Students begin working on the worksheet
at different places. Students use the
prablem-solving strategies when prompted
by teacher.

Possible Teacher Observables:

Teacher explains a math procedure,
provides two or three different worksheets
with varying levels of difficuity on each.
Teacher gives each student one warksheet
based on their recent assessment data.
Teacher has problem-solving strategies
posted on the walil.

Possible Student Observable:

Students are working on different
worksheets. Some students use posted
problem-solving strategies without
prompting from teacher.

Possible Teacher Observables:
in addition to Proficient:

Teacher uses probing questions with
targeted groups of students to encourage
the development of specific problem-solving
strategies.

Possible Student Observable:
In addition to Proficient:

Students engage with teacher and each
other about how and when to use specific
problem-solving strategies.
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f) EDUCATIONAL LEADERSHIP

UNIVERSITY OF YWASIGNGTON o

COLLESE OF EDUCATION

5D+" Teacher Evaluation Rubric

Unsatisfactory

Basic

Proficient

Distinguished

Teacher rarely or never uses strategies
for the purpose of gradually releasing
responsibility to students to promote
learning and independence.

Teacher occasionally uses strategies
for the purpose of gradually releasing
responsibility to students to promote
learning and independence.

Teacher frequently uses strategies for
the purpose of gradually releasing
responsibility to students to promote
learning and independence.

Teacher consistently uses strategies
for the purpose of gradually releasing
responsibility to students to promote
learning and independence. Students
expect to be self-reliant.

Possible Teacher Observables:

Teacher assigns students a science article
to read on their own. No routines or
structures are in place to support
independent work.

Possible Student Observable:

Students are uncertain as to how o
successiully complete the reading and
depend on teacher for assistance.

Possible Teacher Observables:

Teacher instructs students on how to “skim
and scan” a science article by modeting how
to “skim and scan” and then inviting
students to try the new strategy on their
own. “Skim and scan” routine is posted on
the wail.

Possible Student Observable:

Students work independently with some
teacher assistance. Some students use the
“skim and scan” routine, some do not.

Possible Teacher Observables:

Teacher instructs students on how to “skim
and scan” a science article by modeling,
then providing guidance and feedback as
students try the same strategy, and finally
inviting students to try the new strategy on
their own.

“Skim and scan” routine is posted on the
wall. Teacher periodicaily prompts students
to use the routine.

Possible Student Observable:

Students work independently with some
teacher assistance. Students respond to
teacher prompting by using the “skim and
scan” routine.

Possible Teacher Observables:
in addition to Proficient:

Teacher tells students they will be using
“skim and scan” routine when reading the
science article. Students use the “skim and
scan” routine without additional prompting
from teacher.

Possibie Student Observable:

Students commence using the “skim
and scan” routine independently and
successfully without teacher assistance.
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() EDUCATIONAL LEADERSHIP

UNIVERSITY OF WASHINGTON « COLLESE OF EDUCATION

Assessment for Student Learning

Assessment: Demonstration of learning

5D+" Teacher Evaluation Rubric

Unsatisfactory

Basic

Proficient

Distinguished

Assessments are not aligned with the
learning targets.

Assessment tasks are partially aligned
with the learning targets, allowing
students to demonstrate some
understanding and/or skill related to the
targets.

Assessment tasks are aligned with the
learning targets, allowing students to
demonstrate their understanding and/or
skill related to the learning targets.

Assessment tasks are aligned with the
learning targets and aliow students to
demonstrate complex understanding
and/or skill related to the learning
targets.

Possible Teacher Observables:

The learning target states that students will
demonstrate double-digit subtraction. The
assessment asks students to demonstrate
single-digit subtraction.

Possible Student Observable:

Students are unclear what the learning
target is or why they are doing the work they
are doing.

Possible Teacher Observables:

The learning target states that students will
demonstrate double-digit subtraction. The
assessment asks students to complete three
double-digit subtraction problems correctly.

Possible Student Observable:

Students complete the three problems.
Students are able to explain how their work
is connected to the learning target.

Possible Teacher Observables:

The learning target states that students will
demonstrate double-digit subtraction. The
assessment asks students to complete three
double-digit subtraction problems correctly
and explain their thinking to a peer.

Possible Student Observabie:

Students complete the three problems and
explain their thinking to a peer. Students
are able to explain how their work is
connected to the leaming target.

Possibie Teacher Observables:

The leaming target states that students will
demonstrate double-digit subtraction. The
assessment asks students to complete three
double-digit subtraction problems correctly,
explain their thinking to a peer, and
determine the most efficient method for
completing the problem.

Possible Student Observable:

Students complete the three problems,
explain their thinking to a peer and identify a
method they believe is most efficient.
Students are able to explain how their work is
connected to the learning target.

Version 2
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@ EDUCATIONAL LEADERSHIP

URIVERSITY OF YASHINGYON v COLLESE OF EDUCATION

Assessment for Student Learning

Assessment: Collection systems for formative assessment data

5D+" Teacher Evaluation Rubric

Unsatisfactory

Basic

Proficient

Distinguished

Teacher rarely or never uses an
observable system and/or routines for
recording formative assessment data.

Teacher has an observable system
and routines for recording formative
assessment data and occasionally
uses the system for instructional
purposes.

Teacher has an observable system
and routines for recording formative
assessment data, uses multiple
sources and frequently uses the
system for instructional purposes.

Teacher has an observable system and
routines for recording formative
assessment data, uses muitiple sources
and consistently uses the system for
instructional purposes.

Possible Teacher Observables:

Teacher confers with students, but does not
write anyihing down.

Teacher is unaware of or indifferent to the
purpose of using exit slips.

Possible Teacher Observables:

Teacher occasionally takes notes while
conferring to document students’ progress,
but the notes are not necessarily fitled or
revisited.

Teacher rarely reads exit slips to check for
understanding.

Possible Teacher Observables:

Teacher uses a note taking system while
conferring to document students’ progress
and next steps. The system is used to
differentiate the lesson the next day.

Teacher reads exit slips to check for
understanding. The learning target or
success criteria for the next day are
adjusted accordingly.

Possible Teacher Observables:

Teacher uses a note taking system to
document students’ progress and next steps
while conferring, listening to turn-and-talk
responses, and reading responses from exit
slips. The system is used to adjust the next
day’s lesson, to differentiate for individuals,
and for future planning.

Teacher reads exit slips to check for
understanding, and responds to ones that
require further attention.

Version 2
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() EDUCATIONAL LEADERSHIP

DPUVERSITY OF WASKINGIUN s COLLESE OF SLUCATION

A6 Assessment for Student Learning

Adjustments: Teacher use of formative assessment data

Unsatisfactory

Basic

5D+" Teacher Evaluation Rubric

Proficient

Distinguished

Teacher rarely or never uses formative
assessment data to make instructional
adjustments, give feedback to students
or modify lessons.

Teacher uses formative assessment
data to modify future lessons.

Teacher uses formative assessment
data to make in-the-moment
instructional adjustments, modify future
lessons and give general feedback
aligned with the learning target.

Teacher uses formative assessment
data to make in-the-moment
instructional adjustments, modify future
lessons and give targeted feedback
aligned with the learning target to
individual students.

Possible Teacher Observables:

Teacher listens to partner turn-and-talk
discussion. Teacher only clarifies student
misconceptions when a student asks for
direct assistance.

Possible Student Observable:

Students work on a task with minimal
direction or feedback from teacher or fellow
students.

Possible Teacher Observables:

Teacher listens to partner turn-and-talk
discussion. The next day, teacher
addresses a misconception stated by a few
students.

Possibie Student Observable:

Students receive feedback from teacher or
students, but do not adjust their activity or
discussion. Students may focus on
completing the final product.

Possible Teacher Observables:

Teacher listens to partner turn-and-talk
discussion. Teacher poses probing
questions to partners to address a
misconception. At the end of class, teacher
talks about the next day’s fearning targets,
adjusting them based on today's student
feedback.

Possible Student Observable:

Students receive feedback from teacher or
students and attempt to incorporate
feedback into product or discussion.

Possible Teacher Observables:
In addition to Proficient:

Teacher monitors the kinds of questions
students are asking to determine how to
adjust current and future lessons. Teacher
tells class how the next day’s leaming targets
will be adjusted based on today’s student
feedback.

Possible Student Observable:

Students analyze feedback from teacher and
strategize how to incorporate feedback into
the final product.
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) EDUCATIONAL LEADERSHIP 5D+" Teacher Evaluation Rubric

UNIVENSITY OF WASHINGTON + COLLESE OF EDUCATION

CEC2 Classroom Environment & Culture
Use of Physical Environment: Accessibility and use of materials.

Unsatisfactory Basic Proficient Distinguished
The resources, materials and The resources, materials and The resources, materials and The resources, materials and
technology in the classroom do not technology in the classroom relate to technology in the classroom relate to technology in the classroom relate to
relate to the content or current units the content or current unit studied and the content or current unit studied, are the content or current unit studied, are
studied, or are not accessible to all are accessibie to all students but are accessible to all students and are accessible to all students and are
students to support their learning not referenced by teacher. intentionally used by teacher to intentionally used by both teacher and
during the lesson. support learning. student to support learning. Students

are familiar and comfortable with using
the available resources.

Possible Teacher Observables: Possible Teacher Observables: Possible Teacher Observables: Possible Teacher Observables:
Books, materials, charts, technology, Books, materials, charts, technology and Books, materials, charts, technology, and In addition to Proficient:
and tools are on shelves where students tools are available, but not referenced by tools are wall organized, labeled and easy Teacher encourages students to get
carmot reach them. teacher, to find. materials they need to support their
Possible Student Observables: Possible Student Observables: Possible Student Observables: learning.
Students are unaware of materials and how | Students are not sure where certain Students know where materials are kept Possible Student Observable:
e e i ey ke a ot s soing. | ey e 25 Thoy Wkl | 1y o o Profiens
i’gﬁgae:;;ss?grlécri]et:eesi?z;iissVthat e through themyto find what they are looking interruption to the rest of the class. Students choose frgm a coliection of

for. resources for learning without reminders or

Students choose from a collection of
Students choose from a collection of resources for learning, but teacher reminds
resources for learning, but the resources do them that these resources are available and
not necessarily help them with the assigned | which ones may work the best for the

task. assigned task.

prompts from teacher as to which materials
may be the most helpful.

Students find materials that help them with
their tasks.
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f) EDUCATIONAL LEADERSHIP 5D+" Teacher Evaluation Rubric

URIVERSITY OF WASHINGTON » COLLEGE OF COUCATION

CEC4 Classroom Environment & Culture

Classroom Routines and Rituals: Use of leaming time

Unsatisfactory

Basic

Proficient

Distinguished

Teacher or students frequently disrupt
or interrupt learning activities, which
results in loss of learning time.
Transitions are disorganized and
result in loss of instructional time.

Teacher or students occasijonally
disrupt or interrupt learning activities,
which results in some loss of learning
time. Some transitions are
disorganized and result in loss of
instructional time.

Learning time is mostly maximized in
service of learning. Transitions are
teacher-dependent and maximize
instructional time.

All available time is maximized in
service of learning. Transitions are
student-managed, efficient, and
maximize instructional time.

Poussible Teacher Dbservables:

Teacher does not allow tire for student
questions or reflection.

Teacher provides an inexplicit signal to
reconvene in the whole group mesting
area, and students are either confused or
indifferent,

Possible Student Observables:
Students enter the classroom anc rarely
engage in entry tasks due to multiple
distraciions.

Students have never practiced changing
the room configuration efficiently to support
different groupings.

Students have difficully engaging in
learning after a long, belabored transition.

Possible Teacher Observables:

Teacher often runs out of time for student
questions and reflection.

Teacher provides a signal to reconvene in
the whole group meeting area, and
students eventually transition with teacher
monitoring.

Possible Student Observables:

Students enter the classroom and
eventually engage in entry tasks due to
momentary distractions,

Students are uncertain of their
responsibilities when changing the room
cenfiguration efficiently to support different
groupings.

Students eventually engage in learning
after a long, belabored transition.

Possible Teacher Observables:

Teacher reserves time for student
questions and reflection.

Teacher provides a signal to reconvene in
the whole group meeting area, and
students successfully transition quickly with
teacher monitoring.

Possible Student Observables:

Students enter the classroom and
immediately engage in entry tasks.

With guidance and reinforcement, students
change the room configuration efficiently to
support different groupings.

Students engage in learning shortly after a
transition.

Possible Teacher Observables:
In additional to Proficient:

Teacher consistently provides ample time
for inquiry and exploration.

Teacher provides a signal to reconvene in
the whole group meeting area, and
students successfully transition quickly and
quietly.

Possible Student Observables:
In additional to Proficient:

Students change the room configuration
quickly and efficiently to support different
groupings.

Students engage in learning immediately
after a transition.

COPYRIGHT ®2012 UNIVERSITY OF WASHINGTON, CENTER FOR EDUCATIONAL LEADERSHIP
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CENTER o

f) EDUCATIONAL LEADERSHIP

UNIVERSITY OF WASHINGTON + COLLEGE OF ERUCATION

5D+™ Teacher Evaluation Rubric

Classroom Environment & Cultura_

Classroom Culture: Student status

Unsatisfactory

Basic

Proficient

Distinguished

Teacher does not develop
appropriate and positive teacher-
student relationships that attend to
students’ well-being. Patterns of
interaction or lack of interaction
promote rivairy and/or unhealthy
competition among students or some
students are relegated to low status
positions.

Teacher demonstrates appropriate
teacher-student relationships that
foster students’ well-being. Patterns
of interaction between teacher and
students may send messages that
some students’ contributions are
more valuable than others.

Teacher and students demonstrate
appropriate teacher-student and
student-student relationships that
foster students’ well-being and adapt
to meet individual circumstances.
Patterns of interaction between
teacher and students and among
students indicate that all are valued
for their contributions.

Teacher and students demonstrate
appropriate teacher-student and
student-student relationships that
foster students’ well-being and adapt
to meet individual circumstances.
Patterns of interaction between
teacher and students and among
students indicate that all are valued
for their contributions. Teacher
creates opportunities for students’
status to be elevated.

Possible Teacher Cbservables:

Teacher models “the only correct way” to
think about a problem, and only praises
students who answer according to these
expectations.

Teacher belittles students who get the
Wrong answer.

Possible Student Observables:

Students are unwilling to share for fear of
being embarrassed or ridiculed in front
of others.

Students are fearful of asking for help for
fear of appearing “stupid” or “uncool.”

Possible Teacher Observables:

Teacher models “the only correct way” to
think about a problem.

Teacher uses a wrong answer as an
example of why it is so important to get the
carrect answer.

Possible Student Observabies:

Students will only share their thinking if
they are confident they have the correct
answer.

Students are reluctant to ask for help for
fear of appearing “dumb” or “uncool.”

Possible Teacher Observables:

Teacher models another way of thinking
about a problem.

Teacher uses a wrong answer to uncover
a common misconception and how to
avoid it.

Possible Student Observabies:

Student says, “I'm not sure if this is
correct, but here is my idea.”

With prompting from teacher, student
brings a problem to the document camera
and teacher leads a discussion on how to
solve it.

Possible Teacher Observables:

Teacher models alternative ways of
thinking about problems.

Teacher uses a wrong answer to uncover

a common misconception and invites
students to discuss how to avoid it.

Possible Student Observabies:

Student says, “Y'm not sure if this is
correct, but here is my idea. And |
welcome feedback on my idea.”

Student brings a problem to the document
camera and says, "l need help with this!”
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CENTER N

3) EDUCATIONAL LEADERSHIP

COLLEGE OF COUCATION

5D+" Teacher Evaluation Rubric

UKIVERSITY OF WASHINGTON «

PCC1 Professional Collaboration & Communication

Professional Learning and Collaboration: Collaboration with peers and administrators to improve student learning

Unsatisfactory

Basic

Proficient

Distinguished

Teacher rarely or never collaborates
with peers or engages in reflective
inquiry for the purpose of improving
instructional practice or student
learning.

Teacher collaborates and engages in
reflective inquiry with peers and
administrators for the purpose of
improving instructional practice and
student learning. Teacher provides
minimal contributions.

Teacher collaborates and engages in
reflective inquiry with peers and
administrators for the purpose of
improving instructional practice and
student learning. Teacher contributes
to collaborative work.

Teacher collaborates and engages in
reflective inquiry with peers and
administrators for the purpose of
improving instructional practice, and
student and teacher learning. Teacher
occasionally leads collaborative work.

Possible Teacher Observables:

Teacher attends only required professional
developrnent activities and does not attempt
to apply new learning.

Teacher does not reflect on his/her teaching
or is not accurate about its effectivenass.

Teacher avoids interaction with
administrators or indicates that they

are only welcome on the formal evaluation
cycle.

Possible Teacher Observables:

Teacher engages in continuing education to
maintain certification and attempts to apply
new learming.

Teacher reflects on his/her teaching with
colleagues, recagnizes aspects that were
not effective and attempts to change
instructional practice accordingly.

Teacher s respectful to administrators but
does not discuss instruction and student
learning.

Possible Teacher Observables:

Teacher seeks and takes advantage of
opportunities for continuous growth.

Teacher refiects on his/her teaching with
colleagues, recognizes aspects that were
not effective and identifies ways to improve.

Teacher shares lessons and asks for
feedback.

Teacher can demonstrate improved student
learning as a result of his/her changed
practices.

Teacher welcomes administrators into the
classroom and engages in reflective
conversation about students and their
learning.

Possible Teacher Observables:

Teacher pursues specific goals and
identifies relevant ways to leam, including
action research, networking and
professional organizations.

Teacher reflects on his/her teaching with
colleagues, recognizes aspects that were
not effective, and incorporates
improvements.

Teacher works with peers on a lesson, asks
for a peer to observe, and participates in a
reflective conversation.

Teacher works with a colleague to set
professional goals related to student
achievement.

Teacher works with administration to share
instructional leadership and improvement
throughout the school.
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0 EDUCATIONAL LEADERSHIP

UNIVERSITY OF WASHINGTON

COLLEGE OF EDUCATION

PCC3 Professional Collaboration & Communication

Communication and Collaboration: Parents and guardians

Unsatisfactory

Basic

5D+" Teacher Evaluation Rubric

Proficient

Distinguished

Teacher rarely or never
communicates in any manner with
parents and guardians about student
progress.

Teacher occasionally communicates
with all parents and guardians about
goals of instruction and student
progress, but usually relies on only
one method for communication or
requires support or reminders.

Teacher communicates with all
parents and guardians about goals of
instruction and student progress and
uses multiple tools to communicate in
a timely and positive manner.
Teacher effectively engages in two-
way forms of communication and is
responsive to parent and guardian
insights.

Teacher communicates with all
parents and guardians about goals of
instruction and student progress using
multiple tools to communicate in a
timely and positive manner. Teacher
considers the language needs of
parents and guardians. Teacher
effectively engages in two-way forms
of communication and is responsive to
parent and guardian insights.

Possible Teacher Observables:

Even when prompted, teacher does not
send required information to parents and
guardians or is late in doing sc.

Possible Teacher Observables:

Teacher sends required progress reports
and requires return with a signature.

Teacher contacts parents and guardians
over behavior problems.

Teacher keeps electronic records (e.q.,
district data system) current for parent and
guardian access.

Teacher contacts parents and guardians in
a timely manner when student begins to
have acadernic problems.

Teacher meets with parents and guardians
at scheduled conference times and is fully
prepared,

Teacher provides timely responses to
parent and guardian questions via phone
or email

Possible Teacher Observables:
In addition to Basic:

Teacher sends regular updates to parents
and guardians about progress in the
classroom using print and/or technology
(e.9., backpack bulletins, email news
flash).

Teacher anticipates when conlent will
became difficult for students and tells
parents and guardians ahead of time how
to support their student.

Teacher is aware of potential barriers in
language and technology and ensures that
important learning documents are
translated into the first language of parents
and guardians as needed.

Possible Teacher Observables:
In addition to Proficient:

Teacher uses all available technology
(e.g., social media) to communicate about
class content, special events, and student
progress.

Teacher maintains web page, updated
weekly.

Teacher sets additional conference times
with parents and guardians as needed.

Teacher prepares and engages students in
student-led conferences.

Teacher develops individual
communication plan (e.g., initialing
assignment book daily) with specific
students.
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{:) EDUCATIONAL LEADERSHIP

URIVERSITY OF WASHINGTON

5D+" Teacher Evaluation Rubric

COLLEGE OF EDUCATION

Professional Collaboration & Communication

Professional Responsibilities: Supports school, district, and state curriculum, policy and initiatives

Unsatisfactory

Basic

Proficient

Distinguished

Teacher is unaware of or does not
support school, district, or state
initiatives. Teacher violates a district
policy or rarely or never follows
district curriculum/pacing guide.

Teacher supports and has a basic
understanding of school, district, and
state initiatives. Teacher follows
district policies and curriculum/pacing
guide.

Teacher supports and has solid
understanding of school, district, and
state initiatives. Teacher follows
district policies and implements district
curricula and policy. Teacher makes
pacing adjustments as appropriate, to
meet whole group needs without
compromising an aligned curriculum.

Teacher supports and looks for
opportunities to take on leadership
roles in developing and implementing
school, district, and state initiatives.
Teacher follows district policies and
implements district curricula and policy.
Teacher makes pacing adjustments as
appropriate to meet whole group and
individual needs, without compromising
an aligned curriculum.

Possible Teacher Observables:

Teacher questions and comments indicate
lack of awareness of major initiatives at
the school, district and state level, or
complains aboul mandates and changes.

Teacher rarely or never {ollows district
curriculum /pacing guide.

Teacher does not follow district policies
when bringing in supplermental materials.

Teacher spends additional time on some
topics and ignores others based on
personal preference.

Teacher chooses supplemental materials
from personal collections or uses
materials designated for other
courses/grade levels.

Possible Teacher Cbservables:

Teacher can describe the nature and
rationale of new initiatives in the school,
district and state.

Teacher follows district curriculum / pacing
guide, but either goes too quickly in order to
cover the curriculum, or goes too slowly to
adequately meet student learning needs on
the key concepts and skills.

Teacher follows district policy when bringing
in supplemental materials.

Possible Teacher Observables:

Teacher is able to fluently describe the
instructional programs and interventions
available in the school.

Teacher can describe the nature and
rationale of new initiatives in the school,
district and state and how he/she is
implementing them.

Teacher follows district curriculum in the
core classroom program, uses the district
pacing guide and makes adjustments as
appropriate to meet whole group needs.

Teacher follows district policy when bringing
in supplemental materials.

Possible Teacher Observables:

Teacher asks thoughtful questions about
new initiatives to clarify purpose and
expectations.

Teacher helps colleagues connect current
successful practice to new initiatives.

Teacher follows district curriculum in the
core classroom program, uses the district
pacing guide and rakes adjustments as
appropriate to meet whole group and
individual needs.

Teacher follows district policy when bringing
in supplemental materials.

Teacher participates in district committees
to develop curriculum and/or select
materials.
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fe) CENTER for EDUCATIONAL LEADERSHIP

Thank you for your interest in the Center for Educational Leadership and the 5D+™ Teacher Evaluation Rubric (5D+ Rubric) that we have deveioped as a tool
for collaborative inquiry and professional learning. The following terms of use protect the integrity and reliability of the 5D+ Rubric. If you do not agree to these
terms, please do not download or otherwise use the 5D+ Rubric.

Terms of Use

1. You and your institution (collectively “You") may distribute (electronically or in print) the 5D+ Rubric internally to your institution, provided that
recipients understand and abide by the conditions of these terms.

2. You must always provide proper attribution/notice to the source of the 5D+ Rubric: ©2012 University of Washington Center for Educational
Leadership. Used under a license with the University of Washington.

3. You do not have permission to modify the 5D+ Rubric or to incorporate the 5D+ Rubric into any software system or other materials or to make
booklets or other materials using/incorporating the 5D+ Rubric.

4. You may not post the pdf or the pdf link on any non-internal website or server.

Contact us at edlead@uw.edu for additional permissions, a commercial license, or if you are unsure whether your intended use is authorized by these terms.
Thank you.

COPYRIGHT ©2012 UNIVERSITY OF WASHINGTON, CENTER FOR EDUGCATIONAL LEADERSHIP
5D. "5 DIMENSIONS OF TEACHING AND LEARNING" AND OTHER LOGOS/IDENTIFIERS ARE TRADEMARKS OF THE UNIVERSITY OF WASHINGTON CENTER FOR EDUCATIONAL LEADERSHIP
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Distribution of Teacher Effectiveness Ratings,
2011-2012 vs. 2012-2013 vs. 2013-2014

011-20 2012-2013 2013-2014

97 9 (N = 98,616) (N = 95,885)
@ Highly Effective 22.6% 32.6% 37.9%
Effective 73.3% 64.5% 59.3%
8 Minimally Effective 3.3% 2.4% 2.3%
@ 'neffective _ 0.8% 0.6% 0.5%

Figure 19: Distribution of Teacher Effectiveness Ratings

Distribution of Principal and Assistant Principal
Ratings, 2011-2012 vs. 2012-2013 vs. 2013-2014
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'@ Highly Erfective 20.9% 26.7% 29.6%

- Effective 74.4% 70.1% 67.1%
@ Minimally Effective 3.9% 2.7% 2.9%
@ neffective 0.8% 0.5% 0.4%

Figure 20: Distribution of Principal and Assistant Principal Effectiveness Ratings
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